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Annual Statewide Report on Language Acquisition for DHH and DB
Students 0-8 Years of Age

Introduction

Children who are deaf or hard of hearing (DHH) or deafblind (DB) are often at risk for language delay
or deprivation. Research indicates that there is limited success in addressing these issues after the
child is @st the optimal period for language acquisition.

Therefore, the Texas Legislature passed House Bill (HB) 548 durind'tRe@@ar Session, 2019 to
generate and monitor data on the language acquisition of children to determine if there is evidence
of language delay and/or deprivation in DHH and DB students ages 8 years old and younger.

Methodology

HB 548 has charged the Texas Education Agency (TEA), Health and Human Service Commission
(HHSC), and Texas School for the Deaf (TSD) to collaborativelyagathreonitor data on the

language acquisition of DHH and DB students who are 8 years old and younger. Through a
memorandum of understanding with the other two state agencies that provides the foundation for
fulfilling the requirements of HB 548, TEA Hae primary responsibility for data collection.

HB 548 data is being tracked into a data system owned by TEA, the Texas Student Data System
(TSDS). This data is referred to as the “Special Education Language Acquisition” (SELA) core collection.
Twenty-eightdata elements were identified for collection. 19 of which were already being collected

in TSDS for student demographic and enrollment reporting. The remaining nine data elements were
embedded into the data collection methodology to satisfy the requirements of HB 548 related to a
student’s preferred home communication method, language acquisition services, hearing

amplification devices, and assessment information.

This information was proposed and approved by the Information Task Force, which is comprised of
TEA, education service centers (ESCs), and local education agencies (LEAs) during three separate
meetings on December 10, 2019; January 14, 2020; and April 7, 2020. The proposals were then
approved by the Policy Committee on Public Education Information







The 2020 2021 school year was a unique year to provide assessments to meet the requirements of
HB 548 de to the impact of COVID9. Some LEAs provided virtual assessments for their eligible
students, while others waited until they could provide faoeface assessments once students

returned to the school setting. Results generated from the 202021 stool year may be skewed

due to the absence of #person instruction and learning loss due to regression of skills from the
COVIEL9 slide and the limited exposure to language acquisition resources.

Additional data tables and charts can be found in the appendix section of the report.

Conclusion

Students who are DHH or DB and have language delays and/or deprivation may haegrfong
effects including academic deficits, lack of employment opportunities, difficulties in making and -







Appendix A

This bar chart deonstrates the number of students reported data using the three types of
assessments given: proficiency, diagnostic, and achievement. Proficiency assessments are criterion
referenced assessments, which measure student performance against a fixed sedetiepmined




Appendix B

The cluster bar chart belodemonstrates the assessment results based on each of the three types of
approved assessments given for HB 548 SELA core collection. Global language assessments are not
normed for DHH or DB students and it is difficult to compare students who are hearing to students
who are either DHH or DB. However, the goal is to strive foapgeopriate language acquisition for

each DHH and DB child to ensure a rich learning experience that would put the student on the right
track for success and to minimize the laage delay and/or deprivation as it naturally exists due to

the nature of the disability.

For the proficiency assessment 21 students reported results in the “far above expectations” category,
29 students reported results in the “above expectations” catgg@b1 students reported results in

the “meets expectations” category, 286 students reported results in the “below expectations”
category, 551 students reported results in the “far below expectations category, and lastly, 3 students
reported no results. Fo




Appendix C




Appendix D
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This sunburst chart represents the various communication modes used in the home. 61% of students
reported for the 2022021 schol year in TSDS SELA core collection use auditory means of
communication, whereas only 8% of the students use sign language exclusively to communicate. 26%
of the students uses a combination of both spoken language and sign language to communicate. A
verysmall percent, 0.6% of the students use tactile signing, which refers to the mode or medium, i.e.,
signing, using touch. Lastly, 4% of the student’s communication modes were documented as a no
response from a parent or guardian

Appendix E

Gender
46% (1498 stdents) of the students participated in

HB 548 SELA core collection were female and 54%

(1729 students) were male.

Female
Male 46%

54%
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Appendix F
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This bar chart represents the types of language acquisition provided for DHH and DB students 8 years
of age and younger. 7586 the students are receiving direct services (2,608 students), 11% of the
students are receiving consultative services (410 students), 9% are receiving indirect services (313
students) and a small percent, 5% (136 students) are receiving no language acquisition services. Data
also reflects that a total of 240 students also receive more than one type of service, for example, a
student receives direct services from a TODHH and consultative services from an SLP.

Appendix G

This bar chart represents thanous types of amplification(s) used by the students. Majority of the
students uses hearing aids (1,517 students). Supplementals, such as FM systems, induction loop
systems and infrared systems (660 students) are used in addition to a hearing aid, BArAqmts
(366 students). A total of 663 students uses implants such as cochlear implants or middle ear
implants and 487 students do not use any type of amplification.
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